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December 10, 2019     World Cultural Council 

Case Postale 8 

1630 Bulle 1 
Switzerland 

 
Re: Support of Larry Hedges’ Nomination for the World Award of Education 

 
Dear Members of the Selection Committee: 

 
It is with significant enthusiasm that I write this letter to support Larry Hedges’ 
nomination for the World Award of Education. Hedges is an outstanding 
education scholar who has had a long, prolific, and exceptional career in 
academia for nearly 40 years. He has become one of the greatest, highly 
influential researchers in the world with supreme contributions to the areas of 
education and education statistics. Arguably, Hedges has made a distinctive 
mark in various areas of educational research. His research has informed and 
impacted tremendously educational policy, practice and methodology 
worldwide.  

  
One significant strand of Hedges’ research has been in the development and 
application of statistical methods for meta-analysis that has helped education 
researchers combine research findings across studies when investigating similar 
research questions in a specific area of interest. Since 1980, Hedges has 
developed most of the key methods in meta-analysis that researchers worldwide 
are currently applying extensively when synthesizing evidence across studies. 
Meta-analysis is nowadays widely applied in education research. In fact, meta-
analysis and rigorous systematic reviewing using meta-analytic methodology has 
transformed the understanding of research evidence in education. Hedges’ work 
in meta-analysis has played a momentous role in these positive changes in 
education research. It is noteworthy that Hedges’ research on meta-analysis has 
been highly cited and has received to date more than 50,000 citations, a 
testimony of the profound impact of his work.  

 
It would not be a hyperbole to state that it is impossible to pick up an issue of the 
Review of Educational Research, the most prestigious review journal in the field 
of education, the last 35 years without finding evidence of Hedges’ major 
contributions to the field. Hedges’ books such as Statistical Methods for Meta-
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analysis, the Handbook of Research Synthesis and Meta-Analysis, and his 
textbook Introduction to Meta-Analysis are enormously influential and highly 
cited (nearly 30,000 citations). In addition, Hedges has contributed to software 
development in meta-analysis. The software he co-wrote called Comprehensive 
Meta-Analysis is the most popular and comprehensive commercial software on 
the topic and an invaluable resource for education researchers worldwide.  

 
Hedges has helped found institutions to support meta-analysis. Specifically, 
Hedges and an international group of meta-analysis researchers founded in 2005 
the Society for Research Synthesis Methods (SRSM) to provide a forum for 
exchanging ideas and supporting research in meta-analysis. He also helped 
SRSM establish its flagship journal, Research Synthesis Methods, a high-impact 
journal for meta-analytic methods and empirical research. He served as president 
of SRSM and was the first recipient of its lifetime achievement award (the 
Ingram Olkin Award) in honor of his contributions in meta-analysis and service 
to SRSM.  

 
Hedges’ contribution in meta-analysis has also noteworthy implications for 
education policy and practice. Specifically, meta-analytic reviews have had a 
tremendous impact on education policy making and practice by providing strong, 
convincing evidence about which school interventions, teaching methods, 
assessment programs, and school resources are effectively improving student 
learning.     
 
Another major contribution of Hedges’ research has been in establishing 
rigorous research in education. In particular, Hedges carried out a program of 
systematic empirical research to obtain better values of design parameters (i.e., 
intraclass correlations, variance explained by covariates) for planning 
educational research studies, and to disseminate widely this information to all 
researchers. Hedges most important contribution to methodology for rigorous 
education research has been to draw attention to the problem of generalizing 
findings from educational experiments. His work described the assumptions 
required to support generalization from existing experiments to specific targets 
of inference. The work has also offered methods for designing experiments to 
better support generalizability of results to specific targets of inference. His work 
on rigorous research methods has made an impact in the field of education in the 
U.S. and around the world.  
 
Further, to assist the education research community interested in rigorous causal 
research, Hedges co-founded a new professional society dedicated to advance 
research on policies, programs, and practices that cause educational and related 
outcomes. The Society for Research on Educational Effectiveness (SREE) has 
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developed the last 10 years to a major, vibrant organization that promotes highly 
rigorous research in education and policy. SREE’s annual meeting offers first-
rate intellectual experiences to education researchers and incorporates a superb 
professional development program.  Hedges founded and co-edited the flagship 
journal of the Society, the Journal of Research on Educational Effectiveness 
(JREE) for the first 5 years of its existence. Today JREE has become an 
important journal in educational research with a high impact factor. The journal 
publishes cutting edge research about what works in schools. The findings of 
those articles have a significant impact on education policy, evaluation, and 
school practices. In recognition of his important contributions to the field and the 
Society, SREE established the Hedges Lecture and Prize. 

 
Hedges’ support for more rigorous research in the education community is also 
evident in his substantial involvement to provide opportunities for more rigorous 
research training to education researchers. Hedges was one of the first to obtain a 
major pre-doctoral training grant in education research in the early 2000s at the 
University of Chicago. Since 2005, he has participated in the analogous pre-
doctoral training program at Northwestern University. He has also directed a 
postdoctoral training program at Northwestern University since 2010. His recent 
doctoral and postdoctoral students went on to obtain faculty positions at major 
universities like Columbia University, the University of California, the 
University of Connecticut, the University of Pennsylvania, the University of 
Texas at Austin, the University of Wisconsin, and Vanderbilt university, as well 
as at major research firms like the American Institutes for Research and NORC 
at the University of Chicago. 
 
Hedges has also sought support for and has directed for over a decade a summer 
Institute on Randomized Trials for Established Researchers which provides 
intensive advanced training in the design, conduct, analysis, and interpretation of 
randomized field trials in education. The Institute has now trained well over 300 
education researchers who occupy key positions in universities, research firms, 
and government agencies throughout the country. This is evidence of 
fundamental service to the field of education and shows the importance Hedges 
places in teaching and training education researchers.  Overall, these training 
activities provide convincing evidence about the positive influence Hedges’ 
work has had in the education research community.    

 
Another distinguished contribution Hedges has made in education is through his 
substantive work. First, his own meta-analytic work examined the association 
between school resources and student learning and indicated the important effect  
school resources have on student achievement. These papers showed that 
investing in schools matters and the findings of his papers helped change the 
discussion about the contribution of schools in promoting student achievement. 
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This work has been cited nearly 4,000 times and provided importance evidence 
that led to more equitable financing of schools in many states in the U.S.   

 
Hedges also conducted multiple studies about the effects of an important school 
resource (class size) on student achievement using high-quality data from a 
large-scale experiment (Project STAR). The results of these studies provided 
conclusive evidence that students in smaller classes have on average much 
higher achievement than their counterparts in larger classes in early grades. 
What’s more, the results showed that reducing class size had a lasting positive 
impact on educational achievement with measurable effects present years later in 
middle school and high school. This is a notable finding, because very seldom 
school resources have long-lasting benefits. The results of these studies informed 
education policy and school practice in the U.S. and Europe by highlighting the 
benefits of class size reduction on student performance.  

 
Hedges work in teacher effectiveness is also seminal. His work showed that the 
effect of having an effective teacher in early grades persisted for years.  His 
work also suggested the variation of teacher effects was much larger in poor 
schools than in wealthier schools. That is, it matters much more which teacher a 
student gets in a poorer school than in a wealthier one—a previously unknown 
facet of disadvantage. The results of these studies provided indisputable 
evidence that teachers matter especially in poorer schools. This work on teacher 
effects has been cited thousands of times by researchers all over the world.  
 
To summarize, Hedges has had a remarkable career in academia and his work 
has had a tremendous influence on education research and policy worldwide. His 
work has likely contributed to the methodology related to the understanding of 
“what works” in education more than any other scholar. He dedicated his career 
to improve the quality and applicability of research evidence in education 
research and policy. His work also helped renovate the way research evidence is 
made visible to practitioners, policy makers, and the general public. He has 
worked hard to support the sustainability of rigorous research in education by 
founding and endorsing new institutions that promote high-quality research in 
education. As a result, Hedges has transformed the use of rigorous evidence in 
education research, policy making, and practice. Also, his research about school 
and teacher effects on academic achievement has broadly influenced education 
research and policy making around the world. Moreover, Hedges has set and 
used high standards in training numerous students and education researchers 
who have become successful researchers in the field of education. Overall, he 
has demonstrated excellence in education research and teaching and his service 
to the education community worldwide has been unparallel. As a result, Hedges 
is most deserving of the World Award of Education. In fact, he epitomizes the 



5 
 

most suitable candidate for such an award. Thank you very much for the 
consideration.  
 
Sincerely,  

 
Spyros Konstantopoulos, PhD 

Professor 
Measurement and Quantitative Methods 

620 Farm Lane 
461 Erickson Hall 

College of Education  
Michigan State University  

East Lansing, MI 48824 
spyros@msu.edu 

http://www.educ.msu.edu/search/formview.aspx?email=spyros%40msu.edu 
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mailto:spyros@msu.edu
http://www.educ.msu.edu/search/formview.aspx?email=spyros%40msu.edu
http://www.educ.msu.edu/search/formview.aspx?email=spyros%40msu.edu










Larry Hedges – Nominee, World Award of Education 
Resume Statement 

Coming from a very modest background, Larry Hedges has become one of the most influential 
applied statisticians in the world, and has likely contributed more to the methodology surrounding the 
understanding of “what works” in education than any other scholar. Through his career, Hedges has 
improved education by transforming the way research evidence is synthesized and how it is made visible 
to practitioners, policy makers, and the general public by developing innovative methods of research 
synthesis.  He has contributed to the improvement of future research by producing compelling examples 
of cutting-edge research that influence our understanding of key issues and by developing new research 
methods that will make future research better. He has assured the sustainability of his contributions by 
engaging with existing institutions that will support rigorous research and by developing and nurturing 
new institutions when that would be helpful. In doing so, Hedges has transformed the use of rigorous 
evidence in education research, policy making, and practice. For example:  
 
(1) Innovations in research synthesis:  Hedges has developed and applied rigorous methods for 
synthesizing research findings across studies (the statistical part of this is called meta-analysis).  He 
developed most of the methods that are now in widespread use in meta-analysis – indeed, the most often-
used statistic describing experimental effects in education is widely called “Hedges’s g.” This research 
has been cited over 50,000 times. Because of his work, meta-analysis has become one of the most 
important areas in contemporary applied statistics. 
 
(2) Supporting rigorous education research by developing innovative research methods: Hedges 
pioneered key solutions to the problem of generalizing from educational and social experiments, making 
this research more relevant to policymakers and educators. In addition to large-scale research methods, 
Hedges developed research designs to carry out analysis of data involving only a single individual, and 
methods of synthesizing these case studies allowing them to become part of the education knowledge 
base. The recurring problem had been how to describe effects in a single case study in a way comparable 
to describing effects in a large-scale study. Hedges foresaw that solving this dilemma (cultivating 
methods to compare apples to apples) could extend the reach of rich meta-analyses. He designed methods 
for quantifying single case-design treatment effects (and their statistical uncertainties) that were on the 
same scale as effects from large-scale-designs. These new mathematical methods not only enabled meta-
analyses of myriad single case designs; they further allowed effects from single case designs to be 
compared and synthesized with other kinds of studies. They also helped enrich the education knowledge 
base and advance the understanding of these statistical complexities. Such procedural analysis permitted 
education researchers to better plan the design of studies by providing methods to determine when they 
would be sensitive enough to yield unambiguous conclusions.   

 
(3) Transforming dissemination of rigorous research methods: Hedges has done more than anyone else to 
develop and support institutions to disseminate rigorous research findings. Hedges helped found, and now 
serves on Technical Advisory Committee of, the Campbell Collaboration, an organization with the 
purpose of expanding the evidence base in social research. The Campbell Collaboration advocates for and 
disseminates systematic reviews of research in education and the social sciences. He served for five years 
as the first chairman of the U.S. Department of Education’s What Works Clearinghouse (WWC) 
Technical Advisory Committee in order to help launch the initial effort and he continues to advance 
efforts when the WWC encounters statistical problems. Through this work, he transformed the way that 
information about research findings is evaluated and made available via the internet to a wide audience. 
Meanwhile, he launched a major organization, the Society for Research on Educational Effectiveness, 
which – upon his retirement as President – established the Hedges Lecture and Prize to honor his 
contributions to the field.  
 
(4) Transforming research in applied areas: Hedges has made exceptional contributions in several 
applied areas in education, and most famously by transforming the scholarly discussion about the effects 
of resources on student outcomes. He also carried out transformational studies of the effects of teachers 
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on students’ short-run and long-run outcomes. Both research agendas have dramatically influenced 
scholarly research, educational policy, and education practice in the U.S. and around the world. 
 
(5) Transforming Research on Resource Effects: Hedges made transformative contributions to the debate 
about whether the effects of resources (money or things money can buy) alter educational outcomes. In 
the 1980s, economists had firmly concluded, based on many studies, that school resources did not affect 
educational outcomes like learning and achievement. This line of thinking implied that policies involving 
expanded resources to schools would make little difference to outcomes and therefore should not be 
considered. With the support of the Russell Sage Foundation, he began a series of meta-analyses that 
applied more rigorous methods. He showed that the very same studies that economists had used to 
suggest that there was no relation between resources and important educational outcomes actually showed 
just the opposite. This work, undermining the conclusion that resources were unrelated to student 
performance, has now been cited thousands of times. Subsequently, Hedges was brought on to analyze a 
study that could provide much stronger evidence about the effects of one resource, class size, on 
educational outcomes. Called The Tennessee Class Size Experiment, it was structured to determine 
whether reducing class size in Kindergarten to Grade 3 might influence academic achievement. This 
experiment showed conclusively that reducing class size has a lasting positive impact on educational 
achievement, with measureable effects present even years later, in high school. Follow-up studies showed 
that its impact persisted into adulthood and that intervening to reduce class size, though expensive in the 
short term, was cost-effective in the long term. This body of work caused researchers to re-examine the 
topic of resource effects in education. In recent years, excellent research on this topic has begun to yield 
important conclusions about how school spending improves educational outcomes for students of all 
kinds—especially for disadvantaged ones.  
 
The structure of this experiment provided Hedges with evidence that opened a window on teacher effects. 
Because both teachers and students were randomly assigned to classes in the experiment, differences in 
outcomes for classes (within schools) with the same treatment condition were a function of the specific 
teacher a class happened to have. Hedges showed that the positive impact of a teacher who had been 
identified as effective persisted for years. Later researchers applied this methodology to substantiate that 
the influence of such teachers endured with students, even into adulthood. Hedges further showed that the 
variation of teacher effects was much larger in poor schools than in wealthy schools. This line of inquiry 
demonstrated that having a good teacher matters much more to a student in a poor school than in a 
wealthy one—a previously undemonstrated facet of disadvantage. 
 
(6) Tackling the replication crisis: Presently, Hedges is largely concentrating his research efforts on the 
replication crisis— this he believes to be a serious threat to the use of evidence to improve education. 
There seems little doubt that the replicability of educational research will soon come under fire. This 
challenge must be tackled with the seriousness it deserves. To elevate rigor in education, we must seize 
this opportunity to deliver the best possible evidence—to yield results that are replicable. Otherwise, 
confidence in rigorous research as a way of knowing is endangered. We could be doomed to waste 
resources on inaccurate findings and on policies, practices, and interventions that don’t help or may even 
harm. The strategy used in medical research: to increase replicability by preregistering major studies and 
demanding advance protocols for data collection and analysis is one to be copied in education research. 
As the Principal Investigator of a grant from the U.S. Institute of Education Science to the Society for 
Research on Educational Effectiveness, Hedges helped devise a registry for education trials that is now 
nearly complete. But initiating the registry is only the beginning. If the experience of medicine is a guide, 
it will take years to change the culture of the field and to completely register all studies that suggest 
causal claims. Requiring registration is an effort that funders, professional societies, and journals must 
embrace. Hedges will promote registration by endeavoring to persuade each of these arms and by 
exploiting his influence as Chair of the National Education Science Board.  
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LARRY V. HEDGES 

EDUCATION 
Ph.D., Stanford University, 1980 (Mathematical Methods in Educational Research); M.A., Stanford University, 1980 
(Statistics); B.A., Magna Cum Laude, University of California, San Diego, 1978(Mathematics) 

 
SELECTED HONORS  
Fellow, American Academy of Arts and Sciences 
Member, National Academy of Education 
Fellow, American Statistical Association 
Fellow, American Psychological Association 
Fellow, American Educational Research Association 
Honorary Member, European Association for Methodology 
Yidan Prize for Education Research, 2018 
Inagural Hedges Award and Lecture, Society for Research on Educational Effectiveness, 2016 Presidential Citation 
for developing methods that improved education research, American Educational Research Association, 2014 
Sells Award for Distinguished Contributions to Multivariate Research, 2014 
Visiting Fellow, The Russell Sage Foundation, 2013/2014 
Statistician of the Year, American Statistical Association Chicago Chapter, 2013/2014 
Ingram Olkin Award for Lifetime Contributions to Research Synthesis Methods, 2007 
Frederick Mosteller Award for Distinguished Contributions to Research Synthesis, 2005 
The Palmer O. Johnson Award, American Educational Research Association, 2002 
The Harold E. Mitzel Award for Meritorious Contribution to Education Through Research, 2002 
The Review of Research Award, American Educational Research Association, 1997 
Member, The Society for Research Synthesis Methods 
Member, Society of Multivariate Experimental Psychology  

 
EMPLOYMENT  
Board of Trustees Professor 
Northwestern University 
Department of Statistics (Chairman of the Department), Department of Psychology (by courtesy), Institute for Policy 
Research, Department of Medical Social Sciences, and the School of Education and Social Policy 
Stella M. Rowley Distinguished Service Professor 1/05 – 9/05 
Stella M. Rowley Professor 1/94 – 2/05 
The University of Chicago, Departments of Education, Psychology, Sociology, and The Harris 
Graduate School of Public Policy Studies 
Professor 10/88 - 12/93 
The University of Chicago, Department of Education 
Chairman, Department of Education 7/88 -6/91 
The University of Chicago 
Associate Professor 10/84 - 9/88 
The University of Chicago, Department of Education 
Associate Professor 9/85 - 6/86 
Michigan State University, College of Education, Department of Counseling, Educational 
Psychology, Special Education 
Assistant Professor 10/80 - 9/84 
The University of Chicago, Department of Education 
 

EDITORIAL EXPERIENCE 
Editorial Board, The Russell Sage Journal, 2013-2016 
Co-Editor, Journal of Research on Educational Effectiveness, 2007-2012 
Associate Editor, American Journal of Sociology 2003- 2005 
Editorial Board, Psychological Bulletin 2002-2004 
Editor, Journal of Educational and Behavioral Statistics 1998-2001 
Editorial Board, Psychological Method 1995-2000 
Editorial Board, Review of Educational Research 1996-2001 
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Editorial Board, New Directions in Program Evaluation 1991-1995 
Associate Editor, Quantitative Methods, Psychological Bulletin 1986-1989 
Associate Editor, Journal of Educational Statistics 1983-1994 
Editorial Board, Evaluation Studies Review Annual 1986 
Consulting Editor, American Educational Research Journal 1984-1986 

SELECTED CONFERENCE PRESENTATIONS & TECHNICAL REPORTS 
x Path analyses in an experiment on teaching effectiveness: Tests of the influence of teacher characteristics and 

classroom processes on student outcomes (with J. Crawford & N. Stayrook). Annual Meeting of the American 
Research Association, San Francisco, 1979. 

x The empirical evidence on the effectiveness of open education (with R. M. Giaconia and N. L. Gage). Final 
Report of the Stanford University Research Synthesis Project, vol. II, 1980. 

x Identifying features of effective open education programs (with R. Giaconia). Annual Meeting of the AERA, 
Los Angeles, 1981. 

x Evaluation in mathematics education. AMOCO International Conference on Mathematics Education, 
Chicago, 1985. 

x What we have learned about reviewing educational research. Invited Address. Annual Meeting of the 
American Evaluation Association, Kansas City, 1986. 

x Synthesizing correlation matrices (with B. J. Becker). Annual Meeting of the American Educational Research 
Association, Boston, 1989. 

x The synthesis of evidence about education production functions. Invitational meeting on education production 
functions, The Brookings Institution, Washington, DC, 1994. 

x Student achievement and background characteristics in the Prospects Study. Annual meeting of the 
AERA, New York, 1996. 

x The relation between school resources and student achievement. Annual meeting of the American Association for 
the Advancement of Science, Philadelphia, 1998. 

x Is the Black-White achievement gap really closing? Invited address. Third Annual Conference of the 
Institute of Educational Initiatives, Notre Dame University, 1999. 

x Computer use and its relation to academic achievement in mathematics, reading, and writing (with S. 
Konstantopoulos & A. Thoreson). Report of a study commissioned by the NAEP Validity Studies 
(NVS) Panel, American Institutes for Research, Palo Alto, CA, 2000. 

x Examining the Effects of School Organization on Student Achievement. Presented at the Second NCES 
Research Seminar, Instructional Performance Consequences of High Poverty Schooling. Washington, DC, 
March, 2002. 

x How Large an Effect Should We Expect From School Reform Programs? Paper presented at the Annual 
Meeting of the American Educational Research Association. New Orleans, April, 2002. 

x “Scientific research on scaling up educational interventions.” Invited address at the annual meeting of the American 
Educational Research Association, Chicago, April 2003. 

x “Designing multilevel studies for assessing the effects of interventions and their variation across contexts.” 
Invited address at the annual meeting of the American Educational Research Association, San Diego, April 
13, 2004. 

x “Designing studies for evidence based scale up in education.” Invited address at the annual meeting of the 
American Educational Research Association, San Diego, April 15, 2004. 

x “Do post doctoral fellowships affect academic careers: The case of the NAE Spencer fellowships.” Invited 
address at the annual meeting of the American Educational Research Association, San Diego, April 15, 2004. 

x “Infrastructure needed for urban education research.” Invited address presented at the conference on 
America’s urban infrastructure, St Louis, MO, November 2009. 

x Hedges, Larry and Rhoads, Christopher (2009). Statistical Power Analysis in Education Research (NCSER 
2010- 3006). Washington, DC: National Center for Special Education Research, Institute of Education Sciences, 
U.S. Department of Education. 

x “Towards a future education research policy.” Invited address to the National Academy of Education, 
Washington, DC, November 6, 2010. 

x “Barriers to valid and replicable science in education.” Invited address at the National Science Foundation 
Invited Conference on Robust Science in Social, Behavioral, and Economics Sciences, Arlington, VA, 
March 20-21, 2014. 
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x “Improving generalization from evaluation studies in education.” Presidential invited address at the annual 
meeting of the American Educational Research Association, Philadelphia, April 5, 2014. 

x “Challenges in building usable knowledge in in education.” Inaugural Larry V. Hedges Lecture at the Annual 
Meeting of the Society for Research on Educational Effectiveness, Washington, DC, March 3, 2016. 

x “Comments on the NSF Directorate for Education and Human Resources Update” Invited comments at the 
Annual Meeting of the American Educational Research Association, Washington, DC, April 19, 2016. 

x “Using big data in education: Ethics, dilemmas, and possibilities.” Invited address at the Annual 
Meeting of the American Educational Research Association, San Antonio, TX, April 28, 2017. 

x “What does it mean to say that studies replicate?” Invited address at the IES Principal Investigators Meeting, 
Washington, DC. January 11, 2018. 

x “The future of education research.” Presented at the Yidan Prize Conference Series: Europe, Jesus College, 
Cambridge, UK, March 4, 2019 

x “Reproducibility in educational and social research.” Presented at the Annual Meeting of the American 
Educational Research Association, Toronto, April 6, 2019 
 

SELECTED SIGNIFICANT PUBLIC SERVICE 
x National Research Council Committees, from 1986 

o Committee on the Evaluation of the National and State Assessments of Educational Progress 
o Forum on Equity and Excellence on Testing 
o Board on International Comparative Studies in Education 
o Committee on Understanding Interventions that Encourage Minorities to Pursue Research Careers 

x Committees on the National Assessment of Educational Progress, from 1986 
x First Chairman, Illinois Insurance Licensing Examination Advisory Committee, the Golden Rule Committee, 1985-

1987 
x Founding Member, Russell Sage Foundation Advisory Board on Research Synthesis, 1987-1995 
x Methodologist, United States Agency for Health Care Policy and Research, 1992-1995 
x Member, Technical Execuive Group to the International Association for the Evaluation of Educational Achievement, 

1997-2012 
x Member, Technical Advisory Committee of the Organization on Economic Cooperation and Development (OECD) 

Programme for International Student Assessment (PISA), 1998-2006 
x Co-chair, National Academy of Education/Social Sciences Research Council Joint Committee on Educational 

Research 
x Member, Board of Directors, National Academy of Education, 2003-2007 
x Chairman, appointed by President Obama, National Education Science Board, 2016 
 
SELECTED MAJOR GRANTS 
1980-1982 “The development and evaluation of methods for the quantitative synthesis of research,” 

funded by the Spencer Foundation ($85,650) 
1985-1988 “The development and evaluation of an innovative mathematics curriculum,” 

funded by the Carnegie Corporation of New York ($1,000,000 - with Z. Usiskin) 
1993-1994 “Does money matter: A synthesis of the relation between school inputs and educational 

outputs,” funded by the Russell Sage Foundation ($44,069) 
2001-2005       Academic achievement and teacher development in science,” funded by  
  the National Science Foundation (IERI) ($5,000,000-with Barbara Nye) 
2008-2013 “The Center for Advancing Research and Communication in Science, Technology, and 

Engineering Education,” funded by the National Science Foundation (NSF)($5,200,000 with – 
with Barbara Schneider and Colm O’Muircheartaigh) 

2010 – 2014 “Continued support for the Society for Research on Educational Effectiveness,” funded by IES 
($2,170,000) 

2011-2016 “Improving the generalizability of research findings in education research,” funded by NSF 
($996,106) 

2011-2012 “Statistical methods in STEM education research,” funded by NSF ($48,000) 
2017-2020 “Further development of effects size estimators for single case designs,” funded by IES ($705,000) 
2017-2020 “An RCT  institute for established researchers IV,” funded by IES ($799,699) 



Larry Hedges 10 Most Important Works 

 

Book 

Hedges, L. V. & Olkin, I. (1985). Statistical Methods for Meta-Analysis. New York: Academic Press. 

 

Journal Articles 

Hedges, L. V. (1981). Distribution theory for Glass’s estimator of effect size and related estimators. 
Journal of Educational Statistics, 6, 107-128. (Reprinted in S. Gorard (Ed.) Quantitative 
Research in Education. London: Sage Publications, 2008.) 

Hedges, L. V. (1982). Fitting continuous models to effect size data. Journal of Educational Statistics, 
7, 245-270. (Reprinted in R. J. Light (Ed.), Evaluation Studies Review Annual, 8. Beverly Hills: 
Sage Publications, 1983.) 

Hedges, L. V. (1982). Estimation of effect size from a series of independent experiments. 
Psychological Bulletin, 92, 490-499. (Reprinted in R. J. Light (Ed.), Evaluation Studies Review 
Annual, 8. Beverly Hills: Sage Publications, 1983.) 

Hedges, L. V. (1984). Estimation of effect size under nonrandom sampling: The effects of censoring 
studies yielding statistically insignificant mean differences. Journal of Educational Statistics, 9, 
61-85. 

Hedges, L. V., Laine, R. D., & Greenwald, R. (1994). Does money matter?: A meta-analysis of studies 
of the effects of differential school inputs on student outcomes. Educational Researcher, 23(3), 
5-14. [Reprinted as pp 63-84 in J. Grao and A. Ipia (Eds.) Economa de la Education. Vitorio-
Gasteiz: Servicio Central de Publicationes del Gobierno Vasco, 1966.] 

Greenwald, R., Hedges, L. V., & Laine, R. D. (1996). The effect of school resources on student 
achievement. Review of Educational Research, 66, 361-396. 

Nye, B., Hedges, L. V., & Konstantopoulos, S. (1999). The long term effects of small classes: A five 
year follow-up of the Tennessee class size experiment. Educational Evaluation and Policy 
Analysis, 21, 127-142. 

Nye, B., Hedges, L. V., & Konstantopoulos, S. (2000). The effects of small classes on achievement: 
The results of the Tennessee class size experiment. American Educational Research Journal, 37, 
123-151. 

Hedges, L. V., Tipton, E., & Johnson, M. (2010). Robust variance estimation for meta-regression 
with dependent effect size estimators. Journal of Research Synthesis Methods, 1, 39-65. 
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FULL LIST OF PUBLICATIONS 

Larry V. Hedges 
Northwestern University  

 
BOOKS & MONOGRAPHS 
Hedges, L. V. & Olkin, I. (1985). Statistical Methods for Meta-Analysis. New York: Academic Press. 

 
Hedges, L. V., Shymansky, J. A., & Woodworth, G. (1989). A Practical Guide to Modern Methods of Meta-Analysis. 

Washington, D.C.: National Science Teachers Association. 
 

Cook, T., Cooper, H. M., Cordray, D., Hedges, L. V., Light, R. J., Louis, T., & Mosteller, F. (1991). Meta-Analysis 
for Explanation. New York: The Russell Sage Foundation. 

 
Draper, D., Gaver, D. P., Goel, P. K., Greenhouse, J. B., Hedges, L. V., Morris, C. N., Tucker, J. R., & Waternaux, 

C. (1993). Combining Information: Statistical Issues and Opportunities for Research. Washington, D.C.: 
American Statistical Association. 
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